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Previous Study & Findings 
 We defined, then observed “social processes” in five highly 

effective third grade classrooms, 2009-2010. 

• 10-15 hours of observations in each classroom.  

• Findings:   

 strong teacher control over classroom behavior  

 high levels of focus on tasks  

 high expectations regarding work and behavior  

 knowledge-based instruction, from TEKS curriculum 

 strong competence, commitment from each teacher  

 some talk, but not prevalent, regarding upcoming state tests 

 little or no talk that indicated inquiry, sharing of personal stories, 
humor, cultural awareness. 



Parameters of Current Study   

• Six highly effective teachers in third grade classrooms, selected by 
their principals for observation. 

 

• Seven-eight hours of observation occurred during the early fall – 
early-spring time period, before state tests were given. 

 

• Observations of social processes were coded every 3 minutes 
during the approximate hour of observation. 

 

• Inter-rater reliability was established with collaborative cases and 
discussion. 



Summary of School Descriptors 
and Teachers 





Current Study 

• We wondered if effective instruction is similar 
or different across third grade classrooms in 
low, middle, high socioeconomic status.   

 

• We wondered if social processes are similar or 
different across third grade classrooms in low, 
middle, high socioeconomic status.  

 



Preliminary Findings for All SES 
Classrooms 

 Effective instruction in ALL socioeconomic levels of schools 
involved high incidence of the following social processes: 

 

 Work-time was given in all classes for assignments -  with helpful, 
focused, quiet talk needed. 

 Teachers modeled tasks by drawing, making, showing, thinking out 
loud in all SES schools. 

 Teachers asked students questions and expected answers in all SES 
schools.  

 Talk frequently centered around classroom management in all 
cases. 

 Teachers built rapport through praise and personal concern in all 
cases. 
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Preliminary Findings in High SES 
Classrooms  

Work-time, teacher models, teacher asking 
students questions, classroom management, 
rapport.  

Highest incidences of information given, 
explanatory talk, curriculum alerts. 

Higher frequencies of inquiry, humor, power 
sharing, and teacher-to-student informal talk. 

No talk about the upcoming spring tests. 

No stories told by teachers. 

 

 



Preliminary Findings in Mid SES 
Classrooms 

Work-time, teacher models, teacher asking 
students questions, classroom management, 
rapport.  

Some frequencies of inquiry and cultural 
awareness talk. 

Some frequencies of information, humor, 
power sharing talk. 

Some frequencies of talk about the 
upcoming state tests. 
 
 
 



Preliminary Findings on Low SES 
Classrooms 

Work-time, teacher models, teacher asking students 
questions, classroom management, rapport.  

Only incidences of teachers telling stories. 
Higher frequencies of students-to-students informal 

talk; students asking each other questions and giving 
answers; students managing the classroom.   

Some incidences of talk about the upcoming spring 
tests. 

Very few incidences of information given, humor or 
power sharing talk.  

No incidences of inquiry or cultural awareness. 
 
 



Discussion and more Questions! 
    
   All of the six teachers held steady to the 

curriculum focus and style known as effective 
teaching: modeling, allowing in-class work time, 
asking questions-expecting answers, managing 
the classroom, and building rapport.   

 
   Why?  What expectations are given to teachers for 

instructional strategies? What drives these 
instructional strategies – students, 
administration, other stakeholders? 
 
 
 



Discussion and more Questions! 

• Do teachers in high SES classrooms tend to feel 
slightly more “relaxed” with the students they 
teach – hence, more incidences of humor, inquiry 
kinds of talk, and no talk about the upcoming 
state tests? 
 

• Why?  What expectations are given to teachers in 
high SES schools?  

• What drives certain instructional strategies – 
students, administration, other stakeholders? 
 



Discussion and more Questions! 

• Do teachers in low SES classrooms feel slightly more 
pressure to succeed on state tests, therefore there 
may be more incidences of talk about the tests, and 
little or no inquiry, humor or sharing of power? 

 

• Why?  What expectations are given to teachers in 
low SES schools?  

• What drives certain instructional strategies – 
students, administration, other stakeholders? 

 

 



Finally, explain this: 

• Most incidences of informative and explanatory 
talk were recorded in high SES classrooms.  Why? 

 

• There were two incidences of teachers telling 
stories, and both were in low SES classrooms.  
Any thoughts? 

 

• Why is cultural awareness kinds of talk not 
prevalent in any of our SES observations? 
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